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Abstract 
 
This article aims to describe 10th-grade students’ perceptions of the use of Artificial Intelligence in English Language 
Learning. Using a mixed-method design, data were collected from 159 students through surveys and from 10 
students through semi structured interviews. The findings reveal that students reported positive experiences, 
appreciating AI’s immediacy, accessibility, and motivational potential. However, they also identified limitations such 
as inaccurate responses, internet dependence, and reduced creativity when overusing these tools. The results also 
highlight a gap between students’ independent use of AI and its limited presence in formal classroom instruction. In 
addition, students expressed the need for teachers to guide them in using AI ethically and effectively. Overall, the 
study emphasizes the importance of developing AI literacy and critical awareness in English as a Foreign Language 
education.  
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Resumen 
 
Este artículo tiene como objetivo describir las percepciones de los estudiantes de grado décimo sobre el uso de la 
Inteligencia Artificial en el aprendizaje del inglés. Utilizando un diseño de método mixto, se recopilaron datos de 159 
estudiantes a través de encuestas y de 10 estudiantes mediante entrevistas semiestructuradas. Los resultados 
revelan que los estudiantes reportaron experiencias positivas, valorando la inmediatez, accesibilidad y el potencial 
motivacional de la IA. Sin embargo, también identificaron limitaciones como respuestas inexactas, dependencia del 
internet y una reducción de la creatividad cuando se hace un uso excesivo de estas herramientas. Los resultados 
también evidencian una brecha entre el uso independiente que los estudiantes hacen de la IA y su presencia limitada 
en la enseñanza formal en el aula. Además, los estudiantes expresaron la necesidad de que los docentes los orienten 
en el uso ético y efectivo de la IA. En general, el estudio enfatiza la importancia de desarrollar la alfabetización en IA 
y la conciencia crítica en la enseñanza del inglés como lengua extranjera. 
 
Palabras clave: Aprendizaje del inglés, educación, inteligencia artificial, percepción de estudiante. 
 
 
 

 
1This article compiles and summarizes the research findings derived from the master’s thesis titled “The Perception of Artificial Intelligence for 
English Language Learning” conducted as part of the requirements for the Master’s Program in Education at Universidad de la Amazonia. 
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Introduction 
 

The use of Artificial Intelligence (AI) has become widespread in the education setting, the field of English Language 
Learning (ELL) being not an exception. Students can use AI in this environment to access information and to actively 
acquire English language (Atencio-González & Criollo-Ñato, 2025; Robayo-Pinzón et al., 2023). Such new practices 
are transforming the usual nature of the ELL classrooms (Caiza et al., 2025; Guanuche et al., 2025), on the other hand, 
technology is no longer an additional supplement but a necessary element of the student’s self-learning process. 
 
Although the use of AI in education is rapidly expanding, very few studies have taken place regarding the perception 
of AI-enhanced language learning tools to students. These perceptions are also essential to understand because they 
are likely to influence the confidence and readiness of students to use AI in ELL (Castillo-Cuesta et al., 2025;                     
Davis, 1989; Nelson et al., 2025; Kessler, 2018). The attitude of students towards technology often dictates whether 
they will accept or decline the use of this kind of innovation, hence the need to clarify how they perceive and 
experience AI for ELL in educational institutions (Insuasty et al., 2025; Zambrano Rodriguez et al., 2025). 
 
Though the research on the intersection of AI and education is growing in scholarly research, most of the existing 
studies considered the intersection in the higher education context (Acosta-Enríquez et al., 2025; Arbulú Ballesteros 
et al., 2024; De La Torre & Baldeón-Calisto, 2024; Vargas Bernuy et al., 2025; Vera, 2023) or on the perspectives of 
teachers (Aguilar-Cruz & Salas-Pilco, 2025; Bottiglieri et al., 2025). As a result, there is a significant gap as regards 
to secondary school students and especially the Latin American students regarding their attitudes and use of AI tools 
to learn English. To fill this gap, the following research question was formulated in this study: What are the perceptions 
of 10th-grade students in Florencia, Colombia, regarding the use of AI as a tool for ELL? Therefore, the study pursues 
three specific objectives: (1) to identify general knowledge and use AI tools by 10th graders, (2) to analyze 10th 
graders’ experiences regarding the integration of AI in their ELL process, and (3) to describe the perceived benefits 
and challenges of using AI for ELL from the perspective of 10th graders.  
 
The article is organized as follows: in the first section it presents the theoretical framework, describing AI in language 
education and students’ perceptions. Later, it outlines the methodological design of the study. Then, it reports the 
main findings and discusses the implications of these findings for ELL. Finally, it presents the conclusions. 
 
Theoretical Framework  
 
Artificial Intelligence in Language Education  
 
AI in education includes many types of smart tools, but the fast growth of Generative Artificial Intelligence (GenAI) 
has been notable and widespread. GenAI is a type of AI that can create content from scratch (text, picture, audio, 
video and more) by learning patterns from large amounts of data (Cabrera-Solano et al., 2025). Earlier AI tools mostly 
checked or classified information, like grading essays or finding grammar mistakes, but GenAI makes completely new 
content from user prompts (Dwivedi et al., 2023). Hence, GenAI works mainly through large language models like 
OpenAI’s GPT, XAI, Gemini, Deepseek, among others. These tools are trained using significant amounts of data; as a 
simple example, textual inputs allow them to produce grammatically correct and meaning-bearing sentences                
(Muñoz et al., 2025). Therefore, GenAI is an innovative tool in the educational setting especially in the language 
acquisition field.  
 
This technology offers new possibilities to language learners: GenAI can generate reading passages with different 
levels of difficulty, demonstrate the natural conversation, imitate the real conversations, and even clarify to them the 
reasons why a particular utterance might sound more natural (Kohnke et al., 2023, 2025; Rojas-Paucar et al., 2025). 
Regardless of such benefits, GenAI implementation in schools creates some challenges. It also poses relevant 
questions about academic integrity and authorship and there is still a risk of bias in case the learners do not critically 
assess the produced information. The study habits can be transformed by GenAI positively and negatively                       
(Andrade-Girón et al., 2025). Although GenAI can provide strong tools capable of serving the purposes of students of 
the ELL it is up to the student to learn how to effectively use the tools and gain real advantages. In that regard, 
perceptions of the students need to be understood so that a constructive intervention can be designed to promote 
their learning patterns.  
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The recent research confirms that AI has a significant part in ELL; AI is capable of adjusting to the needs of individual 
learners, provide them with individual feedback, and consolidate vocabulary, pronunciation, and writing skills              
(Alqaed, 2024; Ricart, 2024). Such mechanisms also enhance independent learning and strengthen the self-
confidence of the learners in English practice (Kohnke et al., 2025; López-Minotta et al., 2025). However, the success 
of the AI adoption depends on the digital skills of the teachers and the readiness of students to use these devices in 
a responsible way (Polakova & Ivenz, 2024; Polakova & Klimova, 2024). At the same time, teachers’ perceptions and 
attitudes toward these technologies play a key role in shaping their pedagogical impact (Bottiglieri et al., 2025). 
Therefore, the pedagogical influence of AI in ELL will not happen only due to the adaptive and supportive nature of 
the latter, but rather the level to which educators and learners are prepared to utilize those sources efficiently and in 
a morally responsible way. 
 
In line with the necessity to examine the perception and adoption of AI in the context of local environments,                   
Aguilar-Cruz & Salas-Pilco (2025) also performed one of the limited studies on the matter in Colombia. The authors 
investigated the K-12 educators in Florencia, Caquetá, with the discussion of technology access, teacher training, 
and ethical issues. They found that teachers appreciated AI because of instructional resources development, though 
they were concerned about their personal skill levels in using AI, inequality in access to such resources, and the ethical 
concerns. Though the focus of the study was on teachers, its results can be generalized, since the realization of the 
lack of preparation by the teacher can suggest the possibility that students are on their own exploring AI tools without 
proper supervision or guidance. 
 
Students’ Perceptions 
 
In education, perception is defined as interpretations and appraisals of learning experiences by learners, which are 
structured by cognitive, affective and contextual factors and not only by their sensory processes. In the learning 
contexts, the perception of students is directly connected with the ideas of beliefs, attitudes, expectations and 
previous experiences that contribute to the way students’ approach and assess learning situations. Educational 
research and technology adoption studies note that the perceptual aspects are considered to be influential in 
motivation and reaction of learners towards pedagogical settings and technologies (Schunk, 2012;                                    
Acosta-Enríquez et al., 2024). 
 
The importance of perception in this study lies in its well-established power to influence behavior and outcomes. 
Davis (1989) claims that an individual behavioral intention is determined by two perceptual factors. He called these 
factors (1) perceived usefulness and (2) perceived ease of use. Consequently, in ELL, this translates to whether 
students perceive AI tools effectively to improve language proficiency (usefulness) and whether they are intuitive and 
easy to interact with (ease of use). 
 
Overall, students’ perceptions are not guided by an independent process; instead, the students are influenced by the 
external influence and their past exposure to technology tools. According to this paper, some of the respondents cited 
the recommendations of peers and prior exposure to digital platforms as the reasons that assisted them in their early 
experience with AI-based tools. This observation relates with the importance of social influence as it is advanced in 
the Unified Theory of Acceptance and Use of Technology, in which users’ perceptions and intentions are determined 
by their social context and their previous experience with technology (Venkatesh et al., 2003). In this way, suggestions 
and previous experience with digital tools can strongly influence how students perceive AI tools for ELL.                              
Kessler (2018) explains that when learners have a good opinion about a tool, they usually accept it faster, participate 
more, and feel more motivated, so, perceptions affect how students learn a language. For this reason, studying how 
AI is perceived in ELL includes looking at how this technology becomes part of daily learning, both inside and outside 
the classroom. 
 
Methodology 
 
The research design adopted in this study is a convergent mixed-method case study conducted as an exploratory 
investigation. According to Creswell (2012), convergent mixed-method designs involve the concurrent collection and 
analysis of quantitative and qualitative data, which are then integrated to provide a comprehensive understanding of 
the research problem. The quantitative measures used in the current investigation gave the general idea of the trends 
of AI use and attitudinal orientation of students and qualitative narratives gave more data about students’ own 
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experiences, reasons, and issues faced. This integrative method has enabled triangulation and validation of the results 
which allowed a deeper and more contextualized interpretation of the empirical results. 
 
Participants 
 
The study was conducted with 10th-grade students from three public schools in Florencia, Caquetá: Jorge Eliécer 
Gaitán School, Juan Bautista Migani School, and Agroecológico Amazónico Buinaima School. These institutions were 
selected through convenience sampling, as their administrative and teaching staff expressed interest in the project 
and provided full support for the data collection process. In total, 159 students participated in the survey (see Table 
1), while 10 students were selected through voluntary participation to take part in the semi-structured interviews               
(see Table 2) to provide more detailed accounts of their experiences. 
 
Table 1. 
Sociodemographic Information of Survey Participants 
 

Characteristics Category n % 

School Jorge Eliécer Gaitán 85 53.5 

Juan Bautista Migani 43 27.0 
Agroecológico Amazónico Buinaima 31 19.5 

Age 14 3 1.9 
15 49 30.8 

16 58 36.5 
17 36 22.6 

18 13 8.2 
Gender Female 80 50.3 

Male 77 48.4 
Prefer not to say 2 1.3 

Socioeconomic Status 1 116 73.0 
2 28 17.6 

3 4 2.5 
4 4 2.5 

Current Place of Residence Florencia (Urban Area) 140 88.1 
Florencia (Rural Area) 17 10.7 

Another Municipality in the Caquetá Department 2 1.3 

Note. Own elaboration.  
 
Table 2. 
Sociodemographic Information of Interview Participants   
 

Characteristics Category n % 

School Jorge Eliécer Gaitán 3 30.0 

Juan Bautista Migani 3 30.0 
Agroecológico Amazónico Buinaima 4 40.0 

Age 14 1 10.0 
15 2 20.0 

16 4 40.0 
17 2 20.0 

18 1 10.0 
Gender Female 7 70.0 

Male 3 30.0 

Note. Own elaboration.  
 
Data collection instruments 
 
Two instruments were used to collect data for this study: a survey and a semi-structured interview. The survey was 
adapted from previously validated instruments developed by Aguilar-Cruz & Salas-Pilco (2025) and Vera (2023). The 
adaptation process involved contextual and linguistic adjustments to ensure relevance to the participants’ 
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educational level and local context. In addition, to establish content validity, the adapted survey was reviewed by two 
experts in EFL, after that, minor modifications were made based on their feedback. Hence, our survey was designed 
to gather quantitative data from 10th-grade students in public schools of Florencia, Caquetá. It consisted of three 
sections: (1) general information, including age, gender, and socioeconomic status; (2) general perceptions of AI, 
perceptions and experiences related to the use of AI in ELL; and (3) expectations toward teachers’ integration of AI 
tools in English classes. The items combined multiple-choice questions, Likert scale statements, and open-ended 
responses to capture students’ knowledge, usage patterns, perceived benefits, and challenges when using AI.  
 
A sub-group of students was given semi-structured interviews to be able to acquire qualitative information about 
their conceptualization and their practical experiences with AI in their processes of ELL. The interview consisted of 
five guiding questions that related to how students define AI, how they saw it useful to ELL, the most commonly used 
tools, the examples of typical tasks that students use with the help of AI, and the main challenges they faced when 
using these technologies. Together, these means helped obtain a complex view of the perceptions and practices of 
students, which allowed triangulation and more subtle data interpretation. 
 
Data analysis 
 
The analysis was conducted in accordance with the conceptualization of triangulation suggested by Creswell (2012), 
according to which the results of surveys, interviews, and available literature were methodically compared. The data 
collected in the surveys were analyzed through the descriptive statistics to systematize and summarize the 
responses, thus explaining any overall trends. With the interview data, the sequential coding methodology was used; 
the first stage was open coding that segmented responses to discrete units in order to discover distinguishing ideas; 
the second step was the axial coding that stratified the ideas into general categories; the third step was selective 
coding, which relates the categories to determine the dominant themes of the research. This repetitive process 
produced a deeper insight into the results of the research. 
 
Ethical Considerations 
 
Before starting the data collection process, three schools in which the research was to be conducted consented to 
the study on 10th-grade students. The purpose and procedures of the study were given to all the participants 
confidentially and their participation was optional. Every student, along with his or her parents or legal guardians, 
submitted the informed consent form provided by the schools and also signed another consent form, which was 
prepared by the researchers to be sure that rights and participation was fully understood. This protocol was carried 
out to guarantee the adherence to the principles of ethical research in the case of minors and protect the privacy and 
autonomy of the participants. 
 
Findings and Discussion 
 
The given section describes and analyses the main results obtained during the survey and semi-structured interviews 
with 10th-grade students of three state schools in Florencia, Caquetá. Findings are arranged in quantitative and 
qualitative elements as a way of coming up with a comprehensive understanding of how students perceive AI as a 
learning tool used in ELL. 
 
General Student Knowledge and Use of AI 
 
The first group of results explores the level of knowledge and usage of AI tools among students, based on the 
assumption that the knowledge of AI is the precursor of readiness to adopt these technologies in ELL. 
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Table 3. 
Knowledge and Use of Artificial Intelligence  
 

Variable Options n % 

Knowledge about AI I know what AI is 83 52.2 

I have limited knowledge about AI 56 35.2 
I know a lot about AI 11 6.9 

I am not sure what AI is 5 3.1 
I have never heard about AI 4 2.5 

Use of AI Tools Yes 154 96.9 
No 4 2.5 

Not sure 1 0.6 
Experience Using AI Very positive 32 20.1 

Positive 90 56.6 
Neutral 33 20.8 

Negative 1 0.6 
Very negative 0 0 

I have not used AI 3 1.9 

Note. Own elaboration.  
 
The statistics show that 96.9% of the interviewees had used at least one AI tool, with 56.6% having a positive 
experience (see Table 3). Such a high level of utilization implies that 10th-grade students in Florencia already know 
about AI technologies and are already integrating them into daily learning processes. In addition, 52.2% of students 
said they were aware of what AI is, compared to 35.2% only mentioned they do not know much about such tools, 
which also indicates a rather widespread awareness among adolescents in this situation. 
 
These findings are in line with the growing world trend of using AI among younger readers. Alqaed (2024) also 
reported similar patterns in Saudi Arabia, where the majority of secondary students had the knowledge of AI and used 
it to aid their ELL with the help of translation, grammar-checking, and vocabulary tools. The high usage seen herein 
could thus be the reflection of the rising availability of AI through mobile applications as well as social media platforms 
that has broken the boundary between formal and informal learning sites. Moreover, the positive attitudes, which were 
observed between students in Florencia, find an echo in Kohnke et al. (2025), who discovered that students see 
generative AI tools as useful in personalized English practice and language production. The authors underline that the 
ability of AI to give instant feedback, increase autonomy, and self-paced learning is appreciated by learners, which 
explains why more than a half of the Colombian students claimed the positive experience. However, the results also 
show that 35.2 % of students keep only partial information about AI, which demonstrates the presence of unequal 
distribution of digital literacy. Polakova & Ivenz (2024) have also reported that students do not have a comprehensive 
understanding of the operation of AI tools and the way they can successfully make use of them even though the 
access to these tools has been increased.  
 
This implies that there is a necessity of the explicit pedagogical mediation, whereby the instructors do not only teach 
learners the operative elements of AI, but also motivate the learners in terms of when and why to use such tools. 
Surprisingly, even though 96.9% of students claimed to have used AI, merely 6.9% of them indicated that they had an 
in-depth knowledge about it, which suggests that utilization is not necessarily equal to a profound understanding of 
AI. This disparity between application and insight is consistent with Peña-Acuña & Durão (2024) who found that most 
future educators and students use AI-based tools intuitively without necessarily understanding how they work or what 
their shortcomings are.  
 
These results emphasize the need to consider AI literacy, including technical and critical consciousness, so that 
students are able to use these technologies in a responsible and meaningful way. Lastly, the overwhelming number 
of positive reports and the lack of negative ones (only 0.6%) indicate a positive environment in which AI can be 
incorporated into ELL. Nevertheless, to successfully introduce AI into education, as Aguilar-Cruz & Salas-Pilco (2025) 
argue, the access and attitudes alone are not enough because the implementation process depends on the readiness 
of teachers and ethical issues. As a result, the current state of students in Florencia seems to be permissive and 
willing to work with AI, but their efficient and sustainable use will need pedagogical assistance and digital education. 
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Students’ perceptions of AI in ELL 
 
This part investigates the perceptions of students about the AI as applied in ELL. These statistics are critical in 
building a comprehensive picture of the attitudes, motivation, and concerns of learners with the use of AI in ELL.  
 
Table 4.  
Students’ perceptions of AI in ELL.  
 

Variable Options n % 

Positive Aspects of AI in ELL Helps me translate words or phrases 131 82.4 

Corrects my writing mistakes 54 34.0 
Helps me practice vocabulary and grammar 50 31.4 

Provides quick explanations of topics I don’t understand 35 22.0 
Helps me improve pronunciation 35 22.0 

Motivates me because it is interactive and dynamic 13 8.2 
Negative Aspects of AI in ELL Sometimes gives incorrect or unclear answers 110 69.2 

Makes me depend too much on technology 44 27.7 
Can be difficult to use without internet 41 25.8 

Limits my creativity or personal effort 26 16.4 
Does not always adapt to my English level 18 11.3 

Perceived Limitation of AI in 
Learning English 

No 63 39.6 
Not sure 54 34.0 

Yes 42 26.4 

Note. Own elaboration.  
 
According to Table 4, a significant majority of students (82.4%) indicated the use of AI as a tool to translate words or 
phrases, followed by those who use it as a tool to correct writing mistakes (34%) and to train grammar and vocabulary 
(31.4%). The fact that translation was predominantly identified by students as a perceived advantage suggests a 
functional but potentially uncritical use of AI translators. This finding can be interpreted through Bowker’s (2021) 
argument that machine translation literacy is necessary for learners to engage critically with AI translation tools and 
to become aware of their limitations and potential language biases. 
 
Additionally, our results also indicate that students mostly see AI as a useful, language-support tool and not as a 
creative or interactive companion. These findings are consistent with the study by Alqaed (2024), which recorded that 
Saudi ELL students use AI primarily to translate texts and receive grammatical advice instead of to practice writing, 
and with the analysis of how ChatGPT could help in improving written expression in English learning through 
facilitating linguistic accuracy and learner autonomy. Therefore, AI seems to be seen mostly as a supportive tool that 
enhances the mechanical side of ELL.  
 
Moreover, the data also show that 22% of respondents use AI to explain things or enhance pronunciation, and 8.2% 
of users are also motivated by its interactivity and dynamism. These trends are reflective of the findings of                    
Kohnke (2024) & Kohnke et al. (2025), in which learners prioritized the immediacy and personalization of AI 
technologies, especially when the self-confidence is built through the use of instant feedback. Additionally,                                                    
López-Minotta et al. (2025) revealed that AI-based systems provide rich oral expressiveness through the 
opportunities of flexibly practicing, which helps to reduce anxiety and increase engagement. All these findings point 
to the fact that AI not only adds to the cognitive dimension of learning but also to the affective one, thus encouraging 
students to practice independently.  
 
However, learners also found serious impediments. Most of the respondents (69.2%) stated that AI would sometimes 
give wrong or vague responses, and about a quarter of them expressed an apprehension about excessive reliance on 
technology (27.7%) and internet addiction (25.8%). The issues bring up parallels to the cautions by                                             
Muñoz et al. (2025) regarding the risk of poor quality of learning and academic dishonesty when inaccuracies and 
blind use of generative AI, like ChatGPT, are used. Moreover, 16.4 % have indicated that AI restricts the process of 
creativity or individual effort, which can also be supported by Dwivedi et al. (2023), who state that generative systems 
can assist in creating intellectual apathy without proper teacher assistance. Interestingly, 39.6% of students did not 



 

 

 

12 
https://revistadelamazonas.info/index.php/amazonas  ISSN 2619-2608 

feel AI limited their ELL, even though 34% were unsure, possibly due to a transition period in AI literacy where students 
are aware of its benefits but do not have the critical awareness of its dangers.  
 
Table 5. 
Use of AI Tools in ELL 
 

Variable Options n % 

AI tools used for English learning ChatGPT 91 57.2 

Duolingo (with AI features) 41 25.8 
Translators or AI-based apps (Google Translate, DeepL) 38 23.9 

Gemini 22 13.8 
Luzia 23 14.5 

Deepseek 10 6.3 
Grammarly 6 3.8 

None 34 21.4 
AI helps improve my English 

learning 
Agree 67 42.1 

Strongly Agree 28 17.6 
Neutral 58 36.5 

Disagree 4 2.5 
Strongly Disagree 2 1.3 

Using AI tools motivates me to 
practice English 

Agree 62 39.0 
Strongly Agree 19 11.9 

Neutral 64 40.3 
Disagree 8 5.0 

Strongly Disagree 6 3.8 

Note. Own elaboration.  
 
As shown in Table 5, most students (57.2% of them) reported using ChatGPT as the main tool in ELL, after which 
came Duolingo (25.8% of those) and AI-based translators (Google Translate or DeepL) (23.9% of them). This ChatGPT 
dominance is an indication that the generative conversational models have quickly found their way into the learning 
ecosystem of students. Similarly, Kohnke et al. (2023) found that participants use ChatGPT to translate, check their 
grammar, and ideate and appreciate its conversational and responsive quality.  
 
On the perceived impact, 59.7% of students agreed or strongly agreed that AI helped them to develop the English 
language and 50.9% of students stated that they were more motivated to practice when they received AI tools. This 
affirmative position is in line with the results of Polakova & Ivenz (2024), who report that AI feedback tools promote 
writing accuracy and writing motivation among learners and that AI increases student engagement because it makes 
the learning experience more personal and instant. The Technology Acceptance Model (TAM) can also be used to 
explain the motivational potential that can be seen among the students. The participants also emphasized that AI 
tools were most interesting when they were viewed as useful in academic work and easy to operate, in particular, in 
the quick feedback provision and language practice assistance. These perceptions are consistent with the 
fundamental aspects of TAM, which are the perceived usefulness and perceived ease of use (Davis, 1989) which have 
been considered as key factors that influence acceptance of new technologies being adopted by users                       
(Venkatesh et al., 2003). To this end, the satisfaction and motivation of students would probably be based on the 
immediate assistance and perceived gains that AI provides in the process of learning.  
 
Additional qualitative evidence points to the fact that students see AI as an educational support and a stimulating 
force, but at the same time, they recognize the need to mediate and critically use it through the teacher. They support 
the availability of AI and its urgency, but they are aware of its limitations, especially on precision and trustworthiness 
(see Table 6).  
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Table 6. 
Emerging Categories from Students’ Semi-Structured Interviews on the Use of AI in ELL 
 

Theme Description Example quotes 

Perceived Usefulness for 
English Learning 

Most participants viewed AI as a supportive tool 
for vocabulary, grammar, and translation tasks. 

“AI is like a robot that helps you find information 
faster” (S2) 
“It’s a tool that understands what you ask” (S1) 

Motivation and 
Engagement 

AI tools were perceived as interactive and 
motivating, increasing students’ willingness to 
practice English outside class. 

“I say that AI could help us with English, since English 
is very complicated for me and, thanks to AI, I can help 
myself faster and I can understand and translate 
things more easily” (S6) 
“Yes, know I have AI to help me understand English 
homework and practice at home” (S9) 

Autonomy and 
Independent Learning 

Students expressed that AI encourages self-
study and provides feedback without depending 
entirely on the teacher. 

“Now, I can use AI to practice pronunciation at any 
moment” (S8) 
“Before an exam, I give AI the topics and it helped to 
study with examples” (S3) 

Challenges and 
Limitations 

Students mentioned issues such as unreliable 
answers, internet dependency, and difficulty 
recognizing errors. 

“The problems I’ve had are that sometimes it 
translates incorrectly or gives me some wrong words” 
(S4) 
“I didn’t understand a worksheet, so AI gave me the 
answers. The teacher checked my answers and most 
of them were wrong” (S10) 

Expectations Toward 
Teachers 

Participants expect teachers to provide 
guidance on responsible and effective AI use, 
integrating it meaningfully in class. 

“We don’t use devices in class, so we don’t know how 
to use AI properly for English” (S7) 
“The teachers should include AI use in the classroom, 
I can search and discuss the findings with the 
teachers” (S5) 

Note. Own elaboration.  
 
Table 6 suggests that students always stated that AI is a helpful tool to use when developing vocabulary, correcting 
grammar, and translating. The claim that AI is a robot that helps you find information faster is a manifestation of a 
functional and instrumental view of AI, which is also common among learners, as reported by Alqaed (2024) and 
Polakova & Klimova (2024), who discovered that simplifying linguistic tasks is the priority of AI. This image implies 
that AI is linked by students with effectiveness and academic support instead of more profound communication. 
 
Students’ Expectations Regarding Teachers’ Integration of AI in ELL 
 
The expectations of students on the integration of AI in ELL can be the valuable insights to understand how the 
students imagine the balance of human and technological mediation by teachers. The results provided in Table 7 
show that students have high awareness of the potential of AI, but they also consider teachers as the important 
mediators in assisting them to apply these tools in purposeful, ethical and effective way.  
 
Table 7. 
Students’ Expectations Toward Teachers’ Integration of AI in ELL 
 

Variable Options n % 

Teachers currently integrate AI 
in English classes 

No 93 58.5 

Not sure 44 27.7 

Yes 22 13.8 
Would like teachers to use AI 

tools to teach English 
Yes 94 59.1 

Not sure 41 25.8 
No 24 15.1 

Students’ expectations about 
AI integration by teachers 

Explain how to use AI to improve vocabulary and grammar 103 64.8 
Use AI for pronunciation and listening practice 77 48.4 

Use AI to help correct my writing 52 32.7 
Propose interactive activities using AI 48 30.2 

Teach how to verify the information provided by AI 29 18.2 

Note. Own elaboration.  
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The data indicate that 58.5% of students said that AI is yet to be implemented in their English classes and only 13.8% 
said that it is used by teachers at the moment. Meanwhile, most (59.1%) of them said they would like to see teachers 
use AI tools in teaching. Such findings indicate that there is a vivid disparity between the increasing use of AI by 
students outside of school and its minimal use in classrooms. This trend can be explained by Talan (2021) as a 
pedagogical lag in the implementation of AI, in which institutional preparedness and teacher training have not been 
as dynamic as technological innovation. In a similar study, Umpiérrez Oroño et al. (2025) had found out that even 
though the use of AI tools is common among university students in Uruguay, it is not formally integrated into the 
curriculum because of the lack of digital infrastructure and teacher training. 
 
The expectations of students also highlight their aspiration to have facilitated and practical learning with AI. Most 
(64.8%) of the teachers expected AI to be used to help students gain vocabulary and grammar, and almost half (48.4%) 
wanted AI to be used to enhance their pronunciation and listening exercises. This observation is also similar to               
López-Minotta et al. (2025), who have shown that the application of AI-based systems has a strong positive influence 
on the oral expression development of students as it provides them with constant pronunciation feedback and allows 
them to engage in verbal communication. Such preferences can be supported by Peña-Acuña & Durão (2024) because 
they indicated that pre-service teachers believe AI to be particularly helpful in supporting linguistic accuracy and 
understanding by engaging with interactive activities and pronunciation feedback. These expectations can also be 
interpreted as the learners realizing the potential of AI as a formative and adaptive tool, as was the case with Hwang 
et al. (2020), who are focused on the ability of AI to offer personalization of language learning based on the analysis 
of the learner input and the following modification of practice.  
 
A smaller but also significant percentage of students (32.7%) in our study predicted that teachers would use AI to 
correct writing, and 30.2% proposed the application of AI in interactive classroom activities. The results indicate that 
learners consider AI as a source of feedback and as an agent of active learning processes. Ivanova et al. (2024) also 
report that students are more active when AI is applied to support collaborative and creative assignments by 
educators instead of as an assessment method. Their study highlights that the pedagogical usefulness of AI lies in 
the way in which the teachers organize the interactional learning processes that encourage engagement and 
innovation. 
 
Besides this, we established that 18.2% of students wanted their teachers to educate them on how to fact-check the 
information given by AI and this indicates a growing realization that there was a need to be both digital and critical 
literate. This is one of the anxieties that both Wang et al. (2024) suggest regarding AI literacy, because students and 
teachers need to learn how to critically assess AI-generated content to prevent false information and dependence. 
Similarly, Hwang et al. (2020) emphasize that creating ethical and critical competencies is imperative to make sure 
that AI becomes an augmenter of human intelligence and not a replacement of it. 
 
Combined, these results help to understand that students expect teachers to have a complex role: they should act as 
teachers of technology, language, and moral teachers. Although learners value the effectiveness and flexibility of AI, 
they still depend on teachers to make the learning process more contextual and human and justify it. This is similar 
to Peña-Acuña & Durão (2024) and Ivanova et al. (2024), who state that the future of AI-enhanced education is in the 
pedagogically competent teachers who can employ AI in the communicative, reflective, and human-centered learning 
environments. 
 
These results also indicate more general institutional and policy issues that determine the implementation of AI in 
schools. According to Ruiz & Gallagher (2025), a rural-urban digital divide in which infrastructures and professional 
development opportunities are disproportionate continues to be visible in national and regional education policy in 
Colombia. The existence of this inequality directly influences how teachers can address the expectations of students 
as far as AI is used in the classroom. In this regard, previous research has shown that despite the new AI technologies, 
the institutional support mechanisms and methodical teacher training are lacking in most education systems to 
enable such AI classrooms to be operated (Aguilar-Cruz & Salas-Pilco, 2025; An & Park, 2026). Such gaps should be 
filled to facilitate the attainment of a balance between the expectations of the students towards AI-aided learning and 
teaching, as well as the willingness of the teachers to integrate AI in teaching, the commitment of the institution to 
leverage the opportunities of technology, and equity in accessing such opportunities. 
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Conclusions 
 
The researchers discovered that most of the tenth-grade students in Florencia are already conversant with and 
actively use the AI tools in ELL. Their theoretical proficiency, nonetheless, is more of a performative than an analytical 
one as most of them engage with AI intuitively, without having a thorough perspective of the mechanisms driving it. 
This implies that although the students are interacting online, there is still the necessity of teaching methods that can 
promote AI literacy and critical awareness. The popularity of the use of AI, like ChatGPT, Duolingo, and Google 
Translate, shows that AI already infiltrates the informal learning process of students, helping them learn vocabulary, 
learn grammar, and train translation skills outside the classroom environment. 
 
It is concluded that students view AI as a helpful partner in their ELL pursuits, as it first and foremost provides instant 
feedback, personalized practice opportunity, and the feeling of autonomy. They value speed of accessing explanations 
and having the ability to practice on their own which increases self-confidence and motivation. However, they are 
aware of the significant weaknesses such as inaccuracies in answers, reliance on internet connection, and chances 
of overdependence on technology. These results are indicative of a compromise between excitement and caution, 
which proves that learners are just starting to realize the pedagogical potential as well as the ethical implications of 
language learning mediated by AI.  
 
Besides, the research concludes that students made clear statements about the role of teachers in integrating AI into 
the classroom. They expect the teachers to not just use such tools as language drills but also educate them on proper 
and critical use. It means that the learners regard teachers as the inseparable mediators who can connect 
technological material with meaningful learning experiences. The statistics also imply that although students apply 
AI in non-formal education, they still prefer to have human instructions to make sure that these means are 
implemented in pedagogically reasonable fashion that would help to develop creativity and in-depth knowledge. 
 
All in all, the results support the importance of further incorporation of AI literacy and critical pedagogical models into 
the teaching of English, particularly in public schools where technology and professional growth opportunities may 
be limited. Further studies should explore how the perceptions of teachers and their degree of readiness affect the 
experience of AI among students and how AI allows facilitating not only linguistic competence but also cultural and 
ethical reflection. Increasing the sample to other areas could shed light on the connection between socioeconomic 
and geographic factors and the relationship between students and AI in language learning. 
 
Limitations 
 
This study presents certain limitations that should be considered. First, the research involved a limited number of 
participants, as data were collected only from public schools that expressed interest and willingness to participate, 
which restricted the inclusion of a larger or more diverse sample. Second, the study relied exclusively on individual 
self-reported perceptions; we consider that the incorporation of additional qualitative techniques, such as focus 
groups, could have generated richer insights by allowing students to collectively reflect on their experiences and learn 
from the perspectives of their peers. Finally, from a methodological standpoint, the research process was designed 
as a case study, which prioritizes in-depth understanding over broad generalization. That means, we acknowledge 
that future research could adopt intervention-based or alternative methodological approaches to further explore how 
students’ perceptions of AI in ELL develop through structured and sustained pedagogical experiences. 
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